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Introduction 

Europe stands as a beacon for international students seeking quality education, attracting over 1.3 

million learners annually. However, upon arrival, many encounter unexpected challenges, hindering their 

academic and social integration. These challenges, often attributed to varying institutional capacities, 

underscore the pressing need for initiatives like MODES (Multicultural Opportunities for Developing 

Empathy Skills), aimed at empowering educators to enhance the international student experience. 

The MODES project encompasses four specific objectives, aiming to strengthen educators' capacity, 

create inclusive learning environments, improve the international student experience, and boost 

integration in host countries. By addressing these objectives, MODES seeks to mitigate the barriers 

impeding international students' successful integration into university and societal life. 

In the realm of teaching techniques, practical methodologies play a pivotal role in fostering multicultural 

integration. From facilitating class discussions to implementing group work and assessing student 

engagement, educators are equipped with strategies to promote inclusive learning environments 

conducive to international student success. 

Through case studies, such as interdisciplinary workshops and community engagement initiatives, 

practical examples illustrate the implementation of teaching methodologies dedicated to multicultural 

and international social elements. These case studies offer insights into fostering local awareness, 

exploring interculturality, and promoting knowledge transfer in diverse educational contexts. 

The experiences of language teachers in international settings further emphasizes the transformative 

impact of teaching abroad. Despite challenges like language barriers, educators embrace the enriching 

cultural exchanges and professional growth opportunities inherent in international teaching. 

1.​ MODES project 

Europe has long been renowned as a prime destination for international students seeking top-notch 

education, with over 1.3 million learners choosing the continent each year. However, upon their arrival, 

many of them encounter unexpected challenges due to universities' varying capacities to cater to their 

needs. These challenges include difficulties in social integration and accessing tailored learning 

opportunities. As a result, some students struggle academically and socially, experiencing what's 

commonly known as "culture shock." This not only impacts their academic performance but also 

impedes their engagement with local communities and the promotion of European values. Notably, 

countries like Germany, Italy, and Cyprus attract a significant number of international students, while 
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Greece faces obstacles due to rigid course structures and language barriers. To tackle these issues, 

initiatives like the MODES project aim to empower educators with the skills necessary to enhance the 

international student experience and facilitate their integration into university and societal life.  

MODES has 4 specific objectives: 

●​ SO1: Strengthen professors and tutors’ capacity to create inclusive classrooms for international/ 

foreign students 

●​ SO2: Create new and more inclusive methodological approaches and pedagogies for 

international learning 

●​ SO3: Improve the international learning experience of foreign students into the classroom and 

the campus life 

●​ SO4: Boost the integration of international students in the host EU countries. 

2.​ International context 

Operating within an international educational environment presents unique hurdles not typically 

encountered in conventional school settings. These include navigating diverse perspectives and 

accommodating a wide range of academic backgrounds among students. Educational leaders often 

encounter both challenges and rewards.  

Establishing a positive school culture is a deliberate process, especially in international schools with their 

diverse communities. It demands time, commitment, and perseverance to cultivate the desired 

achievements, and there are a few essential elements to be kept into consideration to succeed: 

2.1​Building Connections 
To build connections within a school community with the goal of fostering a positive and engaged culture 

is incredibly important. While such connections may naturally occur among certain groups, they must be 

prioritized and consistent across all stakeholders. Through strategic leadership and intentional efforts to 

create opportunities for connection, schools are able to cultivate a more cohesive environment.  

2.2​Contributing to Collective Success 
All members of a school community should be able to contribute to its success and growth. Building 

strong connections alone is insufficient for creating a sustainable positive school culture; there must also 

be opportunities for active participation. A number of strategies suggest implementing year-long 

teaching and learning reviews in schools, involving all faculty members in focused groups to reflect on 

and improve teaching practices, leading to valuable insights and promoting a sense of agency and unity 

among faculty members. 
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3. Teaching Techniques 

In light of the second MODES step, that seeks to create new and more inclusive methodological 

approaches and pedagogies for international learning, a brief description of practical teaching 

methodologies to be applied in international contexts is provided, with the aim of fostering multicultural 

integration and highlighting a number of different methods and tools. 

3.1 Class Discussions 

Class discussions are a good way to promote inclusion, particularly for international students and English 

language learners who may face challenges due to language barriers and cultural differences. Some goals 

to consider are: 

●​ Transparency: Acknowledge cultural differences in educational backgrounds and clarify the 

rationale and structure of participation, especially in student-led discussions. 

●​ Clarify expectations: Define participation expectations early in the course, explaining its 

importance and how it contributes to the learning process. Be transparent about discussion goals 

and the skills being assessed. 

●​ Incorporate diverse participation forms: Offer alternative participation methods beyond verbal 

full class participation, such as small group discussions, individual meetings, or written 

assignments. 

●​ Provide discussion questions: Distribute potential discussion topics in advance to allow students 

time to prepare thoughtful responses. 

3.2 Group Work 

Implementing collaborative practices and learning communities is essential to benefit traditionally 

underrepresented students. Key techniques include: 

●​ Diversify group work: Intentionally organize group discussions or projects to promote diversity 

and dialogue among students of different backgrounds. 

●​ Organize study groups: Assign students to groups for frequent in-class or study sessions to foster 

classroom community and provide peer support, particularly beneficial for international or ELL 

students. 

●​ Group projects: For high-stakes group work, consider using low-stakes brainstorming to build 

rapport and allow students to practice language learning informally. Provide clear roles and 

assignments for individual students, especially international ones, to ensure their meaningful 

participation. 
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3.3 Assessing Student “Engagement” 

Apparent disengagement in students, such as lack of verbal participation, may not necessarily indicate 

passivity or lack of understanding. To accurately measure student understanding and engagement, 

instructors can: 

●​ Utilize classroom assessment techniques like minute-papers or "muddiest points" activities. 

●​ Employ guided prompts through various mediums such as reading notes, quizzes, discussion 

boards, or reflection papers. 

●​ (for small groups) Conduct one-on-one meetings with students to ensure their engagement and 

progress toward learning objectives, clarifying the purpose and expectations of these meetings, 

particularly for international students who may be unfamiliar with such practices. 

3.4 Instructor Presentation/Performance 

It is suggested to adopt a clear teaching style with slower speech, clarifying culturally specific references, 

and incorporating pauses for reflection. Additionally, it is recommended to use open-ended questions to 

facilitate understanding, providing both written and verbal instructions for assignments, and offering 

closed captioning for visual aids like slides to aid comprehension. These techniques aim to create an 

inclusive learning environment and support the diverse needs of all students. 

●​ Speaking style: Instructors should adjust their speaking style by speaking slower, clarifying 

culturally specific references, and pausing periodically for reflection and notetaking time. 

●​ Question format: Instead of closed ended questions, instructors should use open ended 

questions to calibrate understanding, allowing students to acknowledge gaps in their 

comprehension. They should also pause for 10/15 seconds before transitioning to the next topic 

to give students time to process and respond. 

●​ Explanations of major assignments: Provide both written and verbal instructions for 

assignments, restating important ideas throughout the lesson, and varying the 

phrasing/terminology as information is presented. 

●​ Closed captioning: Consider providing closed captioning for visual aids like slides, allowing 

students to read through what they may have missed and to translate unfamiliar concepts or 

phrases when needed. 

3.5 Systems Thinking 

Systems Thinking analyzes the impacts and behaviors of each element and how it interacts with the 

entire system. It is a way of thinking aimed at solving complex problems related to the uncertainty of the 

real world. If the world is a set of highly interconnected, hierarchically organized technical and social 
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entities, then it is possible to produce behaviors observable by stakeholders, who are subjects directly 

affected or influenced by such behaviors. 

In this sense, Systems Thinking, or systemic thinking, is a tool to describe a system in its entirety, 

highlighting its dynamic nature and the interaction between its elements. This approach would be 

particularly effective in a teaching environment, as it succeeds in grasping the diversity of a multicultural 

environment and the connections and interactions among its elements.  

Thinking in Systems could be the key to understand the variables at play in an international teaching 

context, and how each and every of them acts on the dynamic of the whole ecosystem at study.  

 

 

Figure 1 Types of System Mapping – source: 
https://medium.com/disruptive-design/tools-for-systems-thinkers-the-6-fundamental-concepts-of-systems-thinking-379cdac3dc

6a 

3.5.1 Tools of System Thinking 
There are many tools used to incorporate Systems Thinking and System Dynamics modeling activities 

into education. These tools aim to help students understand complex systems and their interaction. Key 

tools include: 
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●​ Behavior over time graphs (BOTGs): Graphs that depict the dynamics of a systemic variable over 

time. 

●​ Feedback loops: Closed cause-effect loops that control system behavior, including reinforcing (+) 

feedback and balancing (−) feedback. 

●​ Stock-flow maps: Diagrams used to capture the structure of mental models, consisting of stocks, 

flows, converters, and connectors. 

●​ Stock-flow simulations: Operational diagrams with values or formulas, executable on a 

computer, showing how model variables behave over time through graphs or tables. 

 

Figure 2 Tools of a System Thinker – source: 
https://medium.com/disruptive-design/tools-for-systems-thinkers-the-6-fundamental-concepts-of-systems-thinking-379cdac3dc

6a 
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3.5.2 Examples1 
Following are some examples of how Systems Thinking can be practically used into teaching modules, 

provided in order of progressive complexity: 

3.5.2.1 Problem Modeling (one-stock) 

Students are presented with a scenario based on dam occupancy statistics from Istanbul, presented as a 

puzzle for them to solve collaboratively in groups. Their task involves determining parameter values, 

reconstructing the model, and predicting whether the water in the dam will be sufficient for the 

population, and if not, when the dams would be emptied. This approach not only enhances students' 

familiarity with modeling software but also develops their problem-solving and critical thinking skills in 

analyzing real-world systems. Similar activities could be adapted using local data from different regions. 

3.5.2.2. Environmental education with Systems Thinking 

Systems Thinking (ST) tools can also be employed within the environmental education curriculum to 

address the global climate crisis. This example presents a series of activities grouped into three parts to 

engage students in a comprehensive study. 

In the first part, students explore the structure of the climatic system. They begin with a simple model, 

gradually incorporating variables to create a stock-flow structure to understand the topic in all its faces. 

Graphical representations are used to illustrate concepts and demonstrate variable correlation. 

The second part involves a simulation game about United Nations’ climate change negotiations. This 

interactive exercise aims to immerse students in real-world dilemmas related to climate change, 

preparing them for deeper discussions. 

In the third part, students explore topics such as the carbon cycle and the greenhouse effect, building on 

the enthusiasm generated from the simulation game. Activities involve mapping stocks and flows to 

understand the impact of proposed solutions to global climate change. 

Overall, this approach aims to equip students with a comprehensive understanding of the climate crisis, 

fostering critical thinking and problem-solving skills to address environmental challenges effectively. 

2.5.2.3 Mathematics as systems 

Even algebra can be taught through Systems modeling, which proves to be an effective and valid 

teaching method. It involves using simple stock-flow representations of various functions, offering an 

1 Fisher D., (2023) Systems thinking activities used in K-12 for up to two decades, from 

https://www.frontiersin.org/articles/10.3389/feduc.2023.1059733/full#:~:text=Using%20systems%20thinking,will%20not%20re

cognize%20its%20value  
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alternative approach to understanding problems involving change over time. This method is especially 

helpful for students who struggle with traditional equations. 

Students progress from understanding individual functions, to combining them with the aim to analyze 

real-world problems, not typically addressed in algebra. This approach allows students to visualize 

internal system structures and explore alternative solutions, introducing them to feedback concepts. 

Moreover, integrating System Dynamics modeling into algebra classes exposes students to core calculus 

concepts, enhancing their understanding of mathematical principles. This approach provides students 

with a deeper comprehension through practical applications. 

4. Case Studies 

These case studies are examples of how to apply the methodologies dedicated to interdisciplinary 

teaching. This includes multicultural and international social elements, as well as practical examples of 

learning techniques. 

4.1 Intersections in the built environment2 

Annette Bögle  

HafenCity University Hamburg, Germany Design and Analysis of Structures 

Strategy and Content  
The Baltic International Summer School (B.I.S.S.) is an innovative workshop aimed at exploring 

interdisciplinary teaching methods within the context of the built environment. Over 60 students from 

various disciplines including Urban Planning, Urban Design, Architecture, Civil and Structural 

Engineering, Environmental Engineering, Fine Arts, and Design collaborate in interdisciplinary project 

groups. These groups work on self-selected tasks focusing on reevaluating strategies for eastern districts 

in Hamburg, such as HafenCity, Hammerbrook, and Rothenburgsort. The workshop involves partner 

universities across the Baltic Sea region and encompasses all disciplines related to the built environment. 

Part of the three-year ERASMUS+ project BeInterBaltic, the B.I.S.S. emphasizes interdisciplinary teaching 

and learning. The workshop employs a variety of teaching strategies to foster interdisciplinary 

approaches. Students have the freedom to formulate their own questions and approaches, choosing 

projects within the workshop's explorative framework. Supervised by mentor couples, the course does 

not aim to provide precise answers to specific tasks but encourages exploration of interdisciplinary 

2 Bögle A., Popova E. (eds.) (2018) Methodological Guideliness for Teachers from 
https://ec.europa.eu/programmes/erasmus-plus/project-result-content/1522f1f2-ccbb-49e0-b09c-3655c6964f30/O1_Methodological%20Guide
lines_BeInterBaltic.pdf 
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collaboration. The final output of the workshop, ranging from posters and physical models to films and 

performances, is presented on the last day and fully documented for follow-up. 

Methods and Tools 
●​ Lectures 

●​ Supervision 

●​ Group work 

●​ Individual work 

●​ Critiques from experts 

●​ Presentations 

●​ Documentation 

Reflection  
The teaching methods utilized were not novel individually but were explored uniquely due to the diverse 

cultural and disciplinary backgrounds of students and mentors, fostering a non-conventional approach. 

The main challenge was integrating students from varied backgrounds into cohesive interdisciplinary 

teams. Intensive mentorship and a flexible yet structured schedule supported the emergence of diverse 

ideas during the workshop.  

The project outcomes demonstrated exceptional quality, reflecting the intensive supervision and 

mentoring provided to student groups. An international, interdisciplinary jury evaluated the results 

positively, noting the diverse range of approaches. The learning output was reflected in both the final 

presentation and subsequent documentation, highlighting personal growth alongside scientific 

achievement. 

The workshop's emphasis on interdisciplinary collaboration was evident in the group formation process, 

fostering an enthusiastic environment. While engineering representation was lacking, integrating more 

engineering competence could enhance future workshops. Participants had the opportunity to 

experiment with different formats, methods, and tools, with potential for application in their respective 

disciplines. 

The teaching strategy demands significant engagement from all participants but yields benefits across 

educational, methodological, scientific, and personal realms. Communication was well-structured 

through the use of a logbook and mentorship, facilitating immediate adjustment to project ideas. 
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4.2 Fostering local awareness3 

Bartosz Macikowski  

Gdańsk University of Technology, Poland Faculty of Architecture 

Strategy and Content  
The case describes two workshops conducted in different historical districts of Poland with the aim of 

engaging local communities in urban planning and revitalization efforts. In the first case, held in Krynica 

Morska in 2006, the focus was on raising awareness among residents about the importance of proper 

urban planning to preserve the village's natural and cultural heritage amidst increasing tourist pressure. 

Similarly, the second case, conducted in Gdańsk in 2013 and 2014, aimed to activate neglected historical 

districts by involving local communities in revitalization efforts and promoting public participation in 

urban development decisions. 

Both workshops employed a teaching strategy centered around defining clear roles for participants to 

facilitate information exchange and mutual understanding. Architecture students and professionals 

served as coordinators and mentors, guiding the project's direction while ensuring consensus among all 

stakeholders. Participants were encouraged to adopt different roles within the partnership, fostering 

discussions from various perspectives and promoting effective communication through precise language 

and observational skills. As a result, participants not only learned practical urban planning skills but also 

gained a broader understanding of community engagement and collaboration in shaping urban 

environments. 

Methods and Tools 
●​ Integration and team building activities 

●​ Collecting and processing of the information 

●​ Workshops 

●​ Public presentations 

Reflection  
The teaching strategy for workshops like these requires careful planning and communication from the 

outset. It's crucial to define the methods and tools early on, ensuring that all participants understand 

their roles and how to achieve the desired outcomes. The quality of the results hinges on the 

engagement and mutual understanding among participants, as well as their grasp of the workshop's 

3 Bögle A., Popova E. (eds.) (2018) Methodological Guideliness for Teachers from 
https://ec.europa.eu/programmes/erasmus-plus/project-result-content/1522f1f2-ccbb-49e0-b09c-3655c6964f30/O1_Methodo

logical%20Guidelines_BeInterBaltic.pdf 
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goals. Reflection after the delivery phase is essential for enhancing learning outcomes, allowing for the 

extraction of general conclusions and the potential implementation of results in future workshops or 

publications. While Case I lacked a final discussion with local authorities, Case II incorporated feedback 

into subsequent editions, demonstrating the value of reflection for improving future workshops. 

Interdisciplinarity was a central aspect of these workshops, necessitating effective communication and 

collaboration among participants with diverse backgrounds. Overall, the workshops achieved their 

intended aims, but the inclusion of a final discussion phase could further enhance their effectiveness and 

advance communication structures for future iterations. 

4.3 Exploration of the topic of multi-layered and multi-sensory reception of public spaces and 

the integration of the results in the design concepts4 

Justina Borucka  

Gdańsk University of Technology, Poland Faculty of Architecture 

Strategy and Content  
The case involves a series of block courses designed as elective seminars, conducted in the form of 

workshops utilizing various educational formats such as student exchange programs and international 

winter schools. The focus of these courses is to explore the multi-layered and multi-sensory reception of 

public spaces and its implications for developing comprehensive design concepts, particularly alternative 

interventions in public spaces. The workshops in Gdansk primarily utilize sound as the main medium for 

exploration. 

The teaching strategy comprises two parts: the first part involves workshops and experiments to 

familiarize participants with the medium, while the second part consists of studio sessions where 

participants apply the knowledge and experience gained in the preliminary stage. Despite variations in 

teaching strategies, the goal remains individual experience and exploration of spatial potential using 

non-typical mediums like light and sound. The courses emphasize experimental methods and aim to 

foster an awareness of architectural form and space perception, exploring issues of sound and light's 

impact on design at a schematic level. 

Key teaching outputs include familiarizing students with the design of public spaces and buildings, 

understanding recipient needs and expectations, recognizing implementation possibilities based on area 

conditions and technical guidelines, and promoting interdisciplinary approaches to accessible public 

spaces. Furthermore, the courses aim to instill an understanding of shaping special spaces to meet social 

4 Bögle A., Popova E. (eds.) (2018) Methodological Guideliness for Teachers from 
https://ec.europa.eu/programmes/erasmus-plus/project-result-content/1522f1f2-ccbb-49e0-b09c-3655c6964f30/O1_Methodo

logical%20Guidelines_BeInterBaltic.pdf 
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needs, train students in analyzing public spaces for multisensory perception, and develop skills in 

anticipating user needs and employing interdisciplinary elements in design. 

Methods and Tools 
●​ Lectures  

●​ Individual work 

●​ Group work 

●​ Exercises 

●​ Excursions 

●​ Discussion rounds  

●​ Experiments 

●​ Consultations 

●​ Cross-critiques 

●​ Peer reviewing 

Reflection  
The teaching strategy employed focuses on an experimental approach to design, aiming to expand 

architectural and urban perception by introducing unconventional means of architectural expression, 

particularly through sound and space experience experimentation. Drawing inspiration from the artistic 

field, methods and tools from different disciplines are adapted for teaching purposes, allowing 

visualization and measurement of non-visual phenomena in space. This approach enables conscious 

consideration of sensorial aspects, transforming technical disciplines like architecture and engineering 

into a more humanistic dimension. 

The outcomes of the teaching strategy were highly creative, with interdisciplinary processes and 

participant engagement contributing to the achievement of set aims. Students, including those from 

engineering backgrounds, gained exposure to unusual mediums for space creation, experiencing an 

abstract approach to spatial design for the first time. They learned to analyze public spaces for 

multisensory perception and adopted interdisciplinary elements to broaden their architectural and 

urban perception. 

Interdisciplinarity was a key aspect, enriching architectural education and fostering familiarity with 

diverse educational approaches among partner schools. The involvement of teaching staff from various 

fields, along with invited experts from different professions, enhanced the interdisciplinary quality of the 

case studies. Despite successes, challenges arose from differences in understanding issues due to varied 

disciplinary backgrounds. 

Overall, the approach focused on understanding and designing the multisensory dimension of public 

spaces, strengthening awareness of their phenomenological characteristics. It provided new directions 
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for architectural education, emphasizing sound art, new technologies, and scientific research. Effective 

communication was facilitated by teaching staff and experts, ensuring clear presentation of new features 

and fostering personal involvement of participants, laying the groundwork for future discussions and 

experimentation in design. 
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4.4 Knowledge, method and task transfer5 

Dorota Kamrowska- Zaluska 

Gdańsk University of Technology, Poland, Faculty of Architecture 

Strategy and Content  
The case describes an initiative in Gdansk focused on developing a civic concept for a courtyard in the 

historic downtown area. The project involves local residents, students, academics, and other 

stakeholders in designing a plan for the quarter. Design Thinking strategy was utilized during the 

conceptualization phase, and the initiative is supported by the Gdansk Municipal Property Management 

Agency. The teaching strategy had multiple goals, including educational, research, social, and methodical 

objectives. These goals aimed to develop skills and competences, conduct participatory research, 

support civil society development, and promote the use of participatory methods in urban planning 

beyond traditional approaches. The educational goal was emphasized as the primary objective of the 

workshop, despite the broader aims of the project. 

Methods and Tools 
●​ Lectures 

●​ Seminars 

●​ Persona building 

●​ Value proposition canvas 

●​ Story boards 

●​ Drawing and digital modelling 

●​ Public discussions 

5 Bögle A., Popova E. (eds.) (2018) Methodological Guideliness for Teachers from 
https://ec.europa.eu/programmes/erasmus-plus/project-result-content/1522f1f2-ccbb-49e0-b09c-3655c6964f30/O1_Methodo

logical%20Guidelines_BeInterBaltic.pdf 
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Figure 5 Design Thinking Methodology – source: Bögle A., Popova E. (eds.) (2018) Methodological Guideliness for Teachers from 
https://ec.europa.eu/programmes/erasmus-plus/project-result-content/1522f1f2-ccbb-49e0-b09c-3655c6964f30/O1_Methodol

ogical%20Guidelines_BeInterBaltic.pdf 

Reflection  
Design Thinking facilitates understanding user needs and perspectives, stimulating creativity in finding 

solutions during the Ideation phase. However, its rigid structure sometimes limits flexibility in specific 

project contexts. Despite challenges, students successfully participated in a real-life participatory design 

process, learning to co-design with users and adapt to different stakeholder perspectives. Design 

Thinking's focus on vision-goal definition rather than strict problem investigation posed a learning 

challenge, but also encouraged problem-based learning and tool selection based on suitability. 

Interdisciplinary participation posed both advantages and challenges, necessitating a common 

understanding among participants from diverse backgrounds. Establishing a shared language was crucial, 

supported by tools like a shared expression board. Despite initial doubts, the project achieved its aims, 

fostering stakeholder consensus and preparing for implementation. Communication occurred through 

weekly meetings and internal Facebook groups, ensuring ongoing dialogue and collaboration among 

project participants. 
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4.5 Language Teacher’s Experience When Teaching in International Contexts6 

Teaching languages in global settings offers teachers a rewarding experience of cultural exchange and 

learning. It exposes them to diverse educational methods and perspectives, fostering innovative teaching 

approaches. International teaching not only enhances pedagogical skills but also broadens personal 

6 Teaching and learning in an international context (2019) from 

https://etsn.eu/teaching-and-learning-in-an-international-context/ 
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horizons, as individuals immerse themselves in new cultures and educational systems. This 

transformative process encourages teachers to reassess their beliefs and adopt fresh insights. 

Internationalization in education involves integrating global perspectives into teaching and research. It 

encompasses various activities such as overseas programs, online courses, and fostering intercultural 

competencies. Teachers who embrace internationalization develop heightened cultural awareness, 

expand their teaching repertoire, and cultivate a deeper appreciation for cultural diversity. 

Despite its benefits, teaching in international contexts presents challenges, notably language barriers. 

These barriers hinder effective communication and may lead to misunderstandings. However, 

overcoming these obstacles through language acquisition and cultural adaptation enriches the teaching 

experience and fosters mutual understanding. 

Ultimately, teaching languages in international settings is a dynamic process that enriches both 

educators and learners. It requires adaptability, empathy, and a commitment to global understanding. 

Despite its challenges, the journey of teaching abroad offers invaluable personal and academic rewards, 

contributing to a more interconnected and culturally enriched educational landscape. 

 

Conclusions 

This document has outlined various pedagogical strategies and case studies that demonstrate how 

educators can create more supportive learning environments, ensuring international students 

integration into their host countries and enabling their academic success.  

One of the key takeaways from this work is the importance of tailored teaching methodologies that 

recognize and address the diverse backgrounds of students. Strategies such as structured class 

discussions, collaborative group work, and systems thinking approaches provide instructors with tools to 

enhance engagement and comprehension. By incorporating active learning techniques and culturally 

responsive teaching practices, educators can bridge the gap between different academic traditions and 

learning styles, fostering a more inclusive classroom dynamic. 

Moreover, the role of interdisciplinary case studies underscores the real-world applicability of these 

methodologies. Initiatives such as the Baltic International Summer School (B.I.S.S.) and 

community-engaged urban planning workshops illustrate how international and multicultural 

perspectives can be integrated into course design. These cases highlight the benefits of experiential 

learning, where students actively participate in solving practical problems while developing a deeper 

understanding of cultural and societal contexts. 
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The exploration of systems thinking as a pedagogical tool is another crucial aspect of the MODES 

framework. This approach equips students with the ability to analyze complex systems, recognize 

interdependencies, and develop problem-solving skills that are essential in a globalized world. The 

examples provided—such as modeling environmental challenges and integrating mathematical concepts 

into systems analysis—demonstrate the versatility and effectiveness of this method in international 

education settings. 

Additionally, the experiences of language teachers in international contexts offer valuable insights into 

the challenges and rewards of teaching abroad. Language instruction plays a pivotal role in facilitating 

communication and cultural exchange, yet it also presents unique obstacles, such as language barriers 

and varying proficiency levels. By adopting adaptive teaching strategies and fostering an environment of 

mutual learning, educators can enhance both language acquisition and cross-cultural understanding. 

Ultimately, the MODES project emphasizes that effective teaching in international contexts requires a 

holistic and adaptable approach. Beyond simply imparting knowledge, educators must cultivate 

environments that encourage collaboration, critical thinking, and cultural awareness. The methodologies 

and case studies explored in this document provide a roadmap for institutions and instructors seeking to 

refine their teaching practices to better serve international student populations. 

In conclusion, the insights gained from this study reinforce the need for continuous innovation and 

adaptation in higher education. As universities become increasingly diverse, the strategies outlined in 

the MODES project serve as a foundation for fostering equitable and enriching learning experiences. By 

embracing inclusive pedagogies, leveraging interdisciplinary collaborations, and utilizing systems thinking 

approaches, educators can ensure that international students not only succeed academically but also 

feel fully integrated into their academic communities. This transformation in teaching methodologies 

ultimately contributes to a more interconnected and culturally aware global education system. 

 

References 
.​ Acaroglu L., (2017) Tools for Systems Thinkers: The 6 Fundamental Concepts of Systems Thinking 

from 

https://medium.com/disruptive-design/tools-for-systems-thinkers-the-6-fundamental-concepts-of-sy

stems-thinking-379cdac3dc6a  

.​ Alexiadou N., Kefala Z., Rönnberg L., (2021) Preparing Education Students for an International 

Future? Connecting Students’ Experience to Institutional Contexts from 

https://journals.sagepub.com/doi/10.1177/1028315321998498  

 

The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects the 

views only of the authors, and the Commission cannot be held responsible for any use which may be made of the information contained therein. 

                 

https://medium.com/disruptive-design/tools-for-systems-thinkers-the-6-fundamental-concepts-of-systems-thinking-379cdac3dc6a
https://medium.com/disruptive-design/tools-for-systems-thinkers-the-6-fundamental-concepts-of-systems-thinking-379cdac3dc6a
https://journals.sagepub.com/doi/10.1177/1028315321998498


 

 

  

 

 
.​ Armenia S., Nicita G., Casalino N., (2021) Pensare “per sistemi”: il Systems Thinking come leva 

strategica per gestire la digital transformation 

.​ Bögle A., Popova E. (eds.) (2018) Methodological Guideliness for Teachers from 

https://ec.europa.eu/programmes/erasmus-plus/project-result-content/1522f1f2-ccbb-49e0-b09c-3

655c6964f30/O1_Methodological%20Guidelines_BeInterBaltic.pdf 

.​ Center for Open Access in Science https://www.centerprode.com/ojsl.html Open Journal for Studies 

in Linguistics, (2023), 6(2), 69-80. ISSN (Online) 2620-0678, from 

https://doi.org/10.32591/coas.ojsl.0602.04069c 

.​ Fisher D., (2023) Systems thinking activities used in K-12 for up to two decades from 

https://www.frontiersin.org/articles/10.3389/feduc.2023.1059733/full#:~:text=Using%20systems%2

0thinking,will%20not%20recognize%20its%20value  

.​ Gilmour M., (2021) Building School Culture in an International Context from 

https://www.schoolrubric.org/building-school-culture-in-an-international-context/ 

.​ Morgan E., (2018) What can we learn from working in an international context? From 

https://blog.optimus-education.com/what-can-we-learn-working-international-context 

.​ Oxner, A. & Bandy, J. (2020) Teaching International Students. Vanderbilt University Center for 

Teaching. Retrieved [todaysdate] from 

https://cft.vanderbilt.edu/guides-sub-pages/teaching-international-students/  

.​ Teaching and learning in an international context (2019) from 

https://etsn.eu/teaching-and-learning-in-an-international-context/ 

 

The European Commission support for the production of this publication does not constitute an endorsement of the contents which reflects the 

views only of the authors, and the Commission cannot be held responsible for any use which may be made of the information contained therein. 

                 

https://ec.europa.eu/programmes/erasmus-plus/project-result-content/1522f1f2-ccbb-49e0-b09c-3655c6964f30/O1_Methodological%20Guidelines_BeInterBaltic.pdf
https://ec.europa.eu/programmes/erasmus-plus/project-result-content/1522f1f2-ccbb-49e0-b09c-3655c6964f30/O1_Methodological%20Guidelines_BeInterBaltic.pdf
https://doi.org/10.32591/coas.ojsl.0602.04069c
https://www.frontiersin.org/articles/10.3389/feduc.2023.1059733/full#:~:text=Using%20systems%20thinking,will%20not%20recognize%20its%20value
https://www.frontiersin.org/articles/10.3389/feduc.2023.1059733/full#:~:text=Using%20systems%20thinking,will%20not%20recognize%20its%20value
https://www.schoolrubric.org/building-school-culture-in-an-international-context/
https://blog.optimus-education.com/what-can-we-learn-working-international-context
https://cft.vanderbilt.edu/guides-sub-pages/teaching-international-students/
https://etsn.eu/teaching-and-learning-in-an-international-context/

	 
	Introduction 
	1.​MODES project 
	2.​International context 
	2.1​Building Connections 
	2.2​Contributing to Collective Success 

	3. Teaching Techniques 
	3.1 Class Discussions 
	3.2 Group Work 
	3.3 Assessing Student “Engagement” 
	3.4 Instructor Presentation/Performance 
	3.5 Systems Thinking 
	3.5.1 Tools of System Thinking 
	3.5.2 Examples1 
	3.5.2.1 Problem Modeling (one-stock) 
	3.5.2.2. Environmental education with Systems Thinking 
	2.5.2.3 Mathematics as systems 



	4. Case Studies 
	4.1 Intersections in the built environment2 
	Strategy and Content  
	Methods and Tools 
	Reflection  

	4.2 Fostering local awareness3 
	Strategy and Content  
	Methods and Tools 
	Reflection  

	4.3 Exploration of the topic of multi-layered and multi-sensory reception of public spaces and the integration of the results in the design concepts4 
	Strategy and Content  
	Methods and Tools 
	Reflection  

	4.4 Knowledge, method and task transfer5 
	Strategy and Content  
	Methods and Tools 
	Reflection  

	4.5 Language Teacher’s Experience When Teaching in International Contexts6 

	Conclusions 
	References 

